



High Impact Practice Rubric, Professional Learning:  Addendum for Professional Learning Communities
“Creating a PLC in a school or district requires—and is, in fact, synonymous with—changing the culture (that is, reculturing).” ( Dufour, Dufour, and Eaker, 2008, p.107).  Implementation of the concepts within this addendum leads schools and districts through the difficult process of creating a positive culture for student learning.
	Learning Communities

	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	1. The fundamental purpose of the PLC is to create higher levels of student learning. 
	Administrators require teachers to meet together, but teachers do not engage in the collaborative work of studying the Georgia Performance Standards to identify what they want students to know, understand, and be able to do.  (For example, teachers meet together to plan instruction, but do not study the standards to clarify what students should know, understand, and be able to do.)

Teachers may independently identify what students should know, understand, and be able to do, but are not aware of how or what other teachers are teaching or what all students are expected to learn.
Teachers are focused on teaching rather than what students are learning.

	Administrators require teachers to meet together and set the expectation that teachers answer the question, “What do we want students to learn?”
Teachers collaboratively discuss grade-level, content area standards they will be teaching and plan instruction accordingly.
Teachers respond to the question, “How do we know if students have learned?” by looking at benchmark and summative data.
Administrators and teachers respond to the question, “What do we do when students don’t learn” by establishing whole-school interventions (e.g. before/after school tutoring, extended learning time, etc.) but do not assess the learning that has occurred as a result of the intervention.
	Teachers collectively define what students must know, understand, and be able to do.
Teachers collectively identify expected student learning results, establish criteria they will use to judge the quality of student work, and choose appropriate research- based instructional strategies to ensure that all students meet standards. They answer the questions, “How does our instruction help students learn?” and “How do we know if students have learned?”
Teachers respond to the question, “How do we know if students have learned?” by collaboratively analyzing student work and reviewing formative, benchmark, and summative assessment data. 
Administrators and teachers respond to the question, “What do we do when students don’t learn?” by collaboratively designing classroom and outside interventions (e.g. individual conferencing, small group instruction, extended learning time, etc.) to ensure all students meet standards  and assess and monitor student learning results, making revisions when necessary.
	Members of the PLC continuously respond to the questions, “What is it we want students to learn?  How does our instruction help students learn?  How do we know when each student has acquired the essential knowledge and skills?  How do we respond when they do not learn?  How will we enrich and extend the learning for students who are already proficient?”

Members of the PLC work collaboratively to continuously build clarity regarding what students must know, understand, and be able to do, establish criteria they will use to judge the quality of student work, and choose appropriate research- based instructional strategies to ensure that all students meet standards.

Members of the PLC collaboratively analyze a variety of assessment results (e.g. common assessments, formative assessments, summative assessments, etc.) and use the results to improve their individual and collective practices and to identify students who need additional time and support for learning.

As a result of the “work” of the PLC, all students, in collaboration with teachers, monitor their own progress toward meeting standards.
Members of the PLC determine a clear focus for professional growth and the “work” of the PLC aligns with the intended impacts and outcomes defined within the standards and the school’s improvement plan.


	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	2. Members of the PLC are organized to engage in collegial learning.
	Time is not scheduled during the regular school day for teams to meet, or if it is scheduled, the time is used for non-instructional tasks or individualized planning.
	Administrators schedule time during the regular school day for teams of teachers to meet. 

Administrators organize the staff into teams and determine the content of the meetings.
	Administrators monitor implementation of scheduled learning team meetings.

Administrators and teachers establish protocols and norms for meetings. 

Teachers plan the content of learning team meetings.
	Administrators regularly participate on learning teams to enhance their own learning.

Administrators ensure that the school schedule allows time for fluid collaborative teams to meet based on identified needs and ensure time is provided for teachers to engage in the “work” of the PLC (e.g. peer observations, modeling, coaching, etc).

Teachers organize themselves into learning teams and determine the work of the learning team.

Members of the PLC collectively hold each other accountable to established norms.

	3. The “work” of the PLC is accomplished through a combination of learning strategies and actions appropriate to the intended results.
	Teachers independently select and participate in professional development with no consideration of school improvement goals.

Administrators do not develop a plan for professional learning that is aligned to school improvement goals.
	Teachers engage in workshop style professional development that is aligned to school improvement goals.

Administrators create a year-long professional learning plan aligned to school improvement goals that is mainly workshop style and does not utilize other learning strategies.
	Teachers engage in a variety of learning strategies to support implementation of collective and individual implementation expectations (e.g. models of new strategies, peer observations, coaching, lesson study, collaborative lesson planning, analysis of student work, workshops, etc.).

Administrators monitor teacher engagement in professional learning activities and seek evidence of new learning in classroom application.

Administrators determine and communicate the focus for professional learning based on identified needs and school improvement goals.
	Teachers select and engage in a combination of learning strategies appropriate to the intended goal.  (For example, if the intended goal is to determine if using multiple representations in mathematics is increasing student understanding of mathematics concepts, teachers may select classroom walk-throughs and analysis of student work as learning strategies.)

Teachers participate over time in multiple designs focused on the same topic with practice, feedback, and extensive support with implementing new strategies and practices.  (For example, if the intended goal is to improve student content area reading achievement, teachers may attend a workshop, engage in a book study, observe other teachers, create common assessments for content classrooms, etc.)

Administrators provide support and resources for teachers as they select and engage in learning strategies that move the PLC toward its intended goal.

Administrators and teachers participate in the collection and analysis of student learning data and process data that provides evidence of results (changes in teacher practices and changes in student learning) from the “work” of the PLC.


	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	4. Members of the PLC establish clear collective and individual implementation expectations and take professional action for students based on their learning.
	Teachers do not transfer knowledge gained to classroom practice.
Administrators do not establish expectations for implementation or expectations are too broad for implementation (ex. Teachers will implement standards-based teaching and learning).
	Teachers experiment with new practices in the classroom independently with little support.
Administrators establish and communicate collective implementation expectations aligned with the focus of the PLC (ex. Math teachers will expect student work to include multiple representations).
	Teachers implement new practices in the classroom and receive support from other members of the team with implementing collective expectations.

Administrators monitor and support implementation of the collective expectations.
	Teachers establish individual implementation expectations based on their personal learning to enhance the implementation of the collective expectations. 

During implementation, teachers seek support from members of the team to enhance their implementation of collective and individual expectations.
As a result of the “work” of the PLC, members of the PLC continuously refine implementation of expectations as well as determine new implementation expectations.

	5. Members of the PLC collectively and individually desire and consistently seek multiple sources of evidence that their efforts produce the intended results for higher levels of student learning.
	Teachers implement agreed upon instructional strategies and practices, but do not seek evidence that the change in teacher behavior has impacted student learning.

Administrators monitor implementation of instructional strategies and practices with a focus on the change in teacher behavior rather than student results.
	Teachers identify specific student work/learning artifacts and evidences that should result from effective implementation of instructional strategies and practices agreed upon by the learning team.

Administrators require submission of artifacts and evidences that result from implementation of instructional practices and strategies agreed upon by the learning team.


	Teachers collect student work from classroom instruction and additional interventions that demonstrates students’ progress toward standards.
Administrators and/or the leadership team conduct classroom walk-throughs to monitor implementation of instructional strategies and practices agreed upon by the learning team.  

Administrators and/or the leadership team interview students to gather evidence of student understanding.

Administrators provide specific descriptive feedback to teachers based on the results from classroom walk-throughs and student interviews.


	Members of the PLC individually and collectively analyze student work to assess whether or not their actions impacted student learning.

Teachers reflect upon instructional strategies and student performance in order to make revisions when necessary. 

Teachers willingly share with administrators and other teachers examples of how they have changed practices as a result of the work of the PLC and proudly identify multiple sources of evidence that demonstrate how the changes in practices have impacted student learning.

Administrators analyze student work from classroom instruction and interventions to assess whether or not instruction has impacted student learning.

Student work from similar content/grade level classes demonstrates evidence of consistent implementation of agreed upon instructional strategies and practices.  (For example, all 8th grade math teachers require students to engage in performance tasks and produce work that demonstrates the same level of rigor.)


	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	6. Members of the PLC take individual and collective responsibility for the learning of all students in the school.
	Teachers believe that they have little or no influence over the extent that students learn, or they believe that learning is based primarily on the effort of the student.
Teachers believe that they are responsible only for the learning of the students they teach directly.

Administrators do not provide time and other resources to ensure that students have access to a variety of interventions.

Students do not receive additional support outside of classroom instruction or the support that is given is not based on individual student learning needs.
	Teachers believe that all students can demonstrate growth as a result of classroom instruction.
Administrators and teachers analyze disaggregated student performance data to identify students in need of extra support.

Administrators provide time and other resources to ensure that students have access to a variety of interventions.

Teachers place students in a range of interventions when they are not learning, but do not collaboratively discuss student learning needs or coordinate the support provided to each student.
	Teachers agree upon high standards for learning and expect all students to meet those standards.

Teachers discuss student learning needs and collectively determine the interventions and support that is provided to each student.
Teachers discuss student learning and progress towards the outcomes defined within the standards and the school’s improvement plan.
Administrators monitor the effectiveness of interventions (e.g. observations, walk-throughs, analysis of student work, etc.) and monitor progress of individual students in the school.
	Members of the PLC pursue a clear shared purpose (mastery of standards) for all students and engage in collaboration to achieve that purpose.
Members of the PLC engage in regular and deep dialogue about student learning and the progress of individual students.  They address issues that have the greatest impact on student learning and take collective responsibility to ensure the learning takes place.

Members of the PLC continuously assess students to determine the results of each student’s participation in interventions.  They collectively determine what revisions need to be made to interventions or if a student needs a different intervention.
Members of the PLC see themselves as responsible for student learning and have a desire to do what is best for all students.  They hold one another accountable to the clearly articulated school-wide expectations.   Practices and processes can be sustained over time and are not dependent upon a particular school leader or condition.




Definitions

Collaboration – “A systematic process in which people work together, interdependently, to analyze and impact professional practice in order to improve individual and collective results.  In a PLC, collaboration focuses on the critical questions of learning:  What is it we want each student to learn?  How will we know when each student has learned it?  How will we respond when a student experiences difficulty in learning?  How will we enrich and extend the learning for students who are proficient?”  (DuFour, DuFour & Eaker, 2008, p. 464).
Fluid collaborative teams – Groups of teachers, the composition of which changes based on the identified needs of the students they serve as well as the needs of the teachers. 

Identified needs – Student learning needs that are identified through analysis of summative and formative student learning data.  Identified learning needs may include teacher needs identified through the analysis of process and perception data.

Interventions – Proactively designed or adopted instruction, strategies, programs, and practices that provide support to students who are not progressing toward standards.  Interventions are designed or adopted based on student learning needs and are monitored for effectiveness through the collection and analysis of student learning data.
Learning Strategies (designs) – Activities embedded in the work of educators that lead to a deeper understanding of content, pedagogy, assessment, and organizational development.  Learning strategies include, but are not limited to, data analysis, action research, peer observation, coaching, lesson study, analysis of student work, learning team meetings, collaborative planning, tuning protocols, modeling and debriefing, workshops, etc.  
Members of the PLC – The PLC includes administrators, teachers, instructional coaches, para-professionals, and other educators in the school and system who are committed to working collaboratively to achieve better results for the students they serve.

Norms – Commitments agreed upon by all team members that guide or govern the group and how they work together to achieve shared goals.   (Sample norms:  I am committed to this learning team and its goals.  I show respect and understanding toward other team members.  I contribute to a team culture of help, support, and mutual trust.  I participate in a way that creates a comfortable atmosphere for sharing both successes and failures.  I have a high tolerance for discussion, debate, and disagreement.  I am willing to question, get outside my current mindset, and be open to new ideas and solutions.)
Process Data – Information regarding what educators are doing to get results for students.  Processes may include, but are not limited to programs, instructional strategies, classroom practices and procedures, school-wide practices and procedures, etc.
Professional Learning Community – “Educators committed to working collaboratively in ongoing processes of collective inquiry and action research to achieve better results for the students they serve.” (DuFour, DuFour & Eaker, 2008, p. 469).  For the purpose of this addendum, the PLC represents the organization of the entire school.  The entire school then organizes into fluid collaborative teams, partnerships, etc. to engage in the “work” of the PLC (entire school).
The “work” of the PLC – Any activity (e.g. data analysis, attendance at workshops, learning team meetings, collaborative planning sessions, classroom walk-throughs, peer observations, etc.) that requires the PLC to engage in job-embedded professional learning to acquire, enhance, or refine their knowledge, skills, and commitment necessary to create and support high levels of learning for all students.
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