RESEARCH QUOTES

Learning increases when we feel a kinship with, interest in, or passion for what we are attempting to learn.

Piaget

We go about learning in a wide variety of ways, influenced by how our individual brains are wired, our culture, and our gender.

Delpit, Gardner, Heath, Sternberg, & Sullivan

A worthy activity is one that snags student interest so that they persist at it, even when the task is difficult.

Tomlinson & Eidson

When challenges and skills are in balance, the activity becomes its own reward.  Certain motivational states interfere with learning.  Two adverse conditions are especially dangerous: anxiety and boredom.  Anxiety occurs primarily when teachers expect too much from students; boredom occurs when teachers expect too little.  When curricular expectations are out of sync with students’ abilities, not only does motivation decrease, but also achievement.

Talented Teenagers by Csikszentimihalyi, Rathunde, Whalen

“To provide choices, we must first acknowledge that what students do determines what they learn and that they can find many ways to learn the same things.  Variety in “doing” is the only way I know to ensure constancy in learning.”

Building Better Schools by Schlechty

Differentiation doesn’t suggest that a teacher can be all things to all individuals all the time.  It does however, mandate that a teacher create a reasonable range of approaches to learning much of the time, so that most students find learning a fit much of the time.

Carol Ann Tomlinson

Differentiation is teaching so that “typical” students; students with disabilities; students who are gifted; and students from a range of cultural, ethnic, and language groups can learn together, well.  It is not just inclusion, but inclusive teaching.

Based on Peterson J., & Hitte, M. (2003).  Inclusive Teaching: Creating Effective Schools for All Learners

Complex learning requires complex planning. You have to know how to manage multiple and simultaneous tasks within the classroom, and know what to do with the students who finish early.  This requires the teacher to plan and develop contracts, anchoring activities, tiered tasks, multistep task cubes, and a host of other techniques.  Complex learning requires complex planning.

On the Road to Differentiated Practice by Kim L. Pettig,

Educational Leadership (2000)

If you differentiate your curriculum and instruction appropriately, it seems logical that you should also differentiate assessments.  This may appear to be a strange concept in this era of standardized assessment and testing.  Neverless, in a differentiated classroom setting, all students can be working toward the same standards but in different ways.  This means you should assess individual projects, products and performances according to the standards but based on agreed-upon criteria that may be the same for every student.  Some students can work on extensions the basic criteria, while others may strive mightily just to master the basics.  This is OK!

Pieces of Learning

An authentic task asks students to perform tasks in a realistic, real-world context.  This may be part of an instructional activity, such as a demonstration, presentation, or a role-playing event.  The students are asked to demonstrate mastery in ways that are of interest to them.  Therefore, the knowledge mastery is shown or demonstrated in a way the student can convey it best.

Wiggins & McTighe, 1998

Differentiated classrooms reflect teachers’ thoughtful diagnosis of students’ learning needs and purposeful planning of activities and projects that address those needs.  In today’s diverse classrooms, often one size doesn’t fit all.

Differentiating Instruction in the Regular Classroom, by Diane Heacox

Gardner’s theory of multiple intelligences suggests, among other things, that students’ thinking strengths and limitations affect not only the ease with which they learn, but also how students can best represent what they know.

Differentiating Instruction in the Regular Classroom, 
by Diane Heacox

At its most basic level, differentiating instruction means “shaking up” what goes on in the classroom so that students have multiple options for taking in information, making sense of ideas, and expressing what they learn.  In other words, a differentiated classroom provides different avenues of acquiring content, to processing or making sense of ideas, and to developing products.

How to Differentiate Instruction in Mixed-Ability Classrooms 

by Carol Ann Tomlinson

Many teachers incorrectly assume that differentiating instruction means giving some students more work to do, and others less. Simply adjusting the quantity of an assignment will generally be less effective than adjusting the nature of the assignment to match student need as well.

How to Differentiate Instruction in Mixed-Ability Classrooms 

by Carol Ann Tomlinson
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